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motivation to continue and excel at sport. 

The purpose of the present study will be to examine 

potential contributors to the affective outcomes of the youth 

sport experience. The examination of negative emotional 

outcomes will focus on anxiety as a common manifestation of 

negative affect in this achievement context. The personality 

characteristics of individuals who chronically experience 

high levels of anxiety in sport, as well as the socialization 

practices which may contribute to this negative outcome of 

the individual's sport participation will be examined. The 

expression of positive forms of affect in the domain of 

sport, in the form of enjoyment, has not yet received 

extensive study. Contributors to these positive affective 

experiences of young athletes will also undergo a close 

examination. It is hoped that with an enhanced understanding 

of the sources of positive and negative emotional outcomes in 

sport that reasons for persistence or attrition within this 

domain may eventually be more fully understood. 

In order to investigate the antecedents of affect as it 

is experienced by the young athlete, it is necessary to 

consider research pertaining to the motivational and 

developmental characteristics of children and adolescents. 

Of particular importance will be an examination of personal 

and situational qualities which may make competitive sport 

attractive or unattractive to the developing youngster. 
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Motivational theories which have the capacity to explain the 

sport-related behaviors of youngsters are essential to this 

area of research. 

Motiyational Theories 

An understanding of the motivational p+ocesses underlying 

athletes' involvement in sport, particularly within a 

developmental context, is essential for beginning to 

understand the affective qualities of youth sport 

involvement. The meanings which the young athlete brings to 

sport may not necessarily be accounted for by motivational 

theories which have been developed from studies of adults or 

non-athletes (Passer, 1982). 

A viable theoretical approach to motivation in sport 

requires the close examination and understanding of the 

specific behaviors which underlie the mastery of sport 

skills. These requisite behaviors include the development of 

personal standards of excellence, persistence, independence, 

individual mastery goals, and the satisfaction of achievement 

needs. Motivational theories which have explained behavior 

as being primarily related to the reduction of organic needs 

do not have the potential to contribute greatly to 

understanding motivation within the sport setting (Harter, 

1978) . 

One theory which has applied value in the field of 



8 

athletic motivation is that proferred by Robert White (1959). 

White's theory of "effectance" or "competence" motivation 

developed from his dissatisfaction with the need-reduction 

explanations of behavior emphasized in psychoanalytic (Freud, 

1933) and drive (Hull, 1943) theories. White contended that 

the emphases placed upon the reduction of inner drives by 

these theories did not allow for the understanding of an 

entire class of human behaviors. The types of behaviors 

which White claimed were incapable of being explained by 

reductionist theories were those human actions expressed 

during play, exploration, and mastery activities. In 

essence, these include the more "intrinsically" motivated 

behaviors in which an individual seeks to actively engage the 

environment in the absence of any overt organic needs. 

One of the primary expressions of this inherent intrinsic 

motivation, according to White, is the urge to attain 

"effectance", or the feeling that one is competent and can 

exert some form of control over the environment. Of central 

importance to White's theory is the contention that the 

perception of personal "effectance" is accompanied by 

powerful, positive affective feelings about oneself. White 

contended that individuals have an inherent need to express 

their competence, and when a challenging task has been 

mastered, the perception of "effectance" and the accompanying 

positive affect which results from this success should serve 
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to reinforce the desire to seek achievement opportunities 

(Figure 1). 

EFFECTANCE MOTIVATION 

FEELINGS OF EFFICACY 
OR INHERENT PLEASURE 

SUCCESS: 
COMPETENCE 

MASTERY 
ATTEMPTS 

FIGURE 1: White's basic model of effectance motivation 
as depicted by Harter (1978, p. 36). 
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White's theory has been instrumental in describing some 

of the properties of intrinsic motivation. However, his 

theory did not have direct applicability to the study of 

youth sport behavior because he did not consider the 

processes by which "effectance" motivation might be 

influenced by developmental factors. A developmental 

perspective will allow for a fuller comprehension of how 

children and adolescents are likely to differentially 

perceive and react to the competitive environment as a 

consequence of psychosocial influences and individual 

differences. 

Deyelopmental Theories of Motiyation 

All individuals undergo change in physical, cognitive, 

and emotional capacities according to maturational and 

experiential factors. These patterns of developmental change 

are particularly suitable to the study of youth sport 

participation and enjoyment. Early developmental theories of 

particular relevance to this area of study include those of 

Erik Erikson and Jean Piaget. 

Erikson (1950) proposed that psychosocial growth during 

childhood and adolescence is not the consequence of 

incremental degrees of experience but rather represents the 

outcomes of qualitatively unique, and age-related, 
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challenges. The successful resolution of such challenges or 

conflicts by an individual will, in turn, result in a 

favorable perception of oneself as a worthy human being, and 

concomitant positive affective feelings. The inability to 

resolve such conflicts during a particular psychosocial stage 

will result in negative self-related perceptions and 

affective feelings, according to Erikson. Furthermore, 

subsequent motivated behavior in the form of personal 

initiative will be greatly influenced by the positive 

affective feelings of pride and autonomy or the negative 

feelings of guilt or shame which accompany the nature of 

these conflict resolution attempts. 

Piaget (1952) formulated a theory of developmental 

stages which emphasized the importance of cognitive factors 

rather than the psychosocial influences emphasized by 

Erikson. The four stages in Piagetian theory are also 

characterized by qualitative change, and accentuate the 

differences which he believed to exist in modes of thinking 

or problem solving which are characteristic of the various 

cognitive developmental periods. 

Piaget's concern for "mastery play" (1951) permits us to 

extend some of his principles into the domain of physical 

activity and sport. "Mastery play" represents a process 

through which an individual can gain information about 

himself or herself and the external world through active 
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contact with the environment and the learning of adaptive 

strategies. The adaptation effect occurs through the 

processes of "assimilation" and "acommodation", according to 

Piaget. "Assimilation" represents the attempt to include new 

information into the child's existing cognitive structure. 

"Accommodation" is the process by which the child modifies 

the structure of his or her thought in order to incorporate 

information which is novel and greatly divergent with these 

existing cognitive structures. 

Piaget's theoretical position is grounded in the 

contention that the child's greatest cognitive gains occur by 

means of an active pursuit of information about the 

environment. The Piagetian perspective maintains that 

teaching strategies should be designed to provide learners 

with optimally challenging and unique experiences to allow 

for the greatest learning potential. 

Piaget's description of "mastery play" is representative 

of a shift in psychological research orientations from strict 

"deficit motive" and mechanistic "stimulus-response" 

explanations of human behavior to descriptions which allow 

for the contribution of cognitive and emotional factors. 

Furthermore, his theory emphasizes the primary role assumed 

by intrinsic motivational factors in circumstances of 

challenge. The refinement of sports skills represents one 

opportunity for the expression of such intrinsic factors. 
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The theories of Erikson and Piaget emphasize the role 

which cognitive perceptions of personal competence or 

efficacy assume in influencing the child to seek out or avoid 

situations of challenge. Deci's (1975) cognitive evaluation 

theory, although not developmental in nature, also emphasizes 

the powerful role which cognitions may assume in influencing 

subsequent behavior, particularly in the expression of 

intrinsically motivated behavior. 

Deci's Cognitive Evaluation Theory 

Deci has been instrumental in more fully refining the 

construct of intrinsic motivation. He has proposed a more 

precise definition of intrinsic motivation than that offered 

by the previous theorists. Deci defines intrinsic motivation 

as a person's "innate need to feel competent and 

self-determining in relation to the environment" (1975, 

p.37). This description emphasizes the role assumed by one's 

self-perceptions of personal competence and situational 

control. 

Deci proposes that all individuals are born with an 

innate level of intrinsic motivation but that the 

manifestation of this need will vary considerably among 

individuals according to experiences of success and failure 

as perceived by the individual. Individuals who perceive 

that they do not possess the requisite skills to succeed on a 
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task, or who believe that they cannot exert any control over 

the outcomes of an achievement task, will display a lower 

level of intrinsic motivation. Furthermore, Oeci emphasizes 

that the expression of intrinsic motivation is influenced 

greatly by the social and achievement context in which an 

individual encounters themself. 

Csikszentmihalyi's (1975) research on intrinsic 

motivation within the domain of sport represents an extension 

of Oeci's focus by highlighting the specific characteristics 

of situations which may make them intrinsically interesting. 

Csikszentmihalyi maintains that when the requirements of a 

task closely approximate the capacities of the individual 

that opportunities for optimal challenge become possible. 

This successful matching produces a sense of enjoyment 

resulting from the participant's complete immersion in the 

task. However, when the demands of the task are perceived as 

too great relative to the capacities of the person, anxiety 

is the product of this set of circumstances. Conversely, 

when the task is not sufficient to elicit a sense of 

challenge from the individual, boredom ensues. 

An important element of Oeci's theory relates to the role 

which extrinsic forces can exert upon levels of intrinsic 

motivation. Specifically, he contends that positive and 

negative reinforcements have the potential to increase or 

decrease an individual's intrinsic motivation according to 
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how they are perceived by the recipient. Ceci proposes that 

every reinforcement contains two components: an 

"informational" and a "controlling" aspect. The 

"informational" component conveys information to the 

individual about his or her competence. The "controlling" 

component may constrain the intrinsic motivation drive 

through the implication that someone or something else is in 

control. Such an appraisal, Deci contends, reduces the 

perception of self-determination. The effect that a reward 

will have on a person's level of intrinsic motivations 

depends, according to Ceci, upon which of these two 

characterisitcs are more salient to the individual. 

The important implications of Deci's theory are that 

intrinsic motivation is heavily influenced by the social 

context in which it occurs, as well as by the perceptions of 

the participant. The relevance which this has to youth sport 

is that rewards, in the form of praise, trophies, athletic 

letters, and recognition, are a very visible aspect of the 

youth sport experience. To emphasize these external rewards 

may actually inhibit, rather than facilitate, the expression 

of intrinsic motivation, according to Ceci, if the 

participants perceive a "controlling" function of these 

rewards. 

Studies conducted in academic settings have lent support 

to Ceci's contention that the presence of rewards may reduce 
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the child's level of intrinsic motivation (Anderson, 

Manoogian, & Resnick, 1976; Lepper, Greene, & Nisbet, 1973). 

Within the domain of sport, there is further evidence that 

this effect may occur (Orlick & Mosher, 1978; Ryan, 1980). 

However, developmental differences appear to exist with 

respect to the individual's tendency to perceive the 

"informational" or "controlling" aspect of the reward as more 

salient. Research by Thomas and Tennant (1978) indicates 

that younger children are more likely to perceive the 

"informational" aspect as more salient, and this positive 

information about their competence tends to facilitate the 

child's intrinsic motivation. In contrast, older children and 

adolescents are more prone to perceive the aspect of 

"control" and this perception is likely to attenuate the 

expression of intrinsic motivation. 

The issue of cognitive-developmental influences on 

motivational orientation has been adressed by Maehr and 

Nicholls (1980). These researchers contend that the 

intrinsic or extrinsic motivational orientation of the child 

is influenced by levels of cognitive maturation and 

development as well as by one's social milieu. Furthermore, 

they suggest that individuals may have dissimilar achievement 

goals and attach different subjective meanings to achievement 

according to developmental, personal, and socialization 

factors. Three specific meanings of achievement have been 
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proposed by Maehr and Nicholls which are thought to affect 

subsequent behavior of individuals in achievement contexts. 

Roberts (1984) has described these three motives in sport as 

sport competence, sport mastery, and social approval needs. 

Sport competence refers to the desire to demonstrate personal 

ability in comparison with others. Sport mastery represents 

the concern for attaining the highest level of competence 

possible at a sport in order to satisfy personal goals. 

Social approval is a form of achievement behavior in which 

the individual is motivated to engage in and succeed at sport 

in order to gain approval from important others. 

Roberts (1984) proposes that during the late childhood 

and early adolescent period, the social comparison motive 

becomes prominent. For individuals of low perceived ability, 

the comparison of personal skills with those of others can 

result in a negative personal evaluation and the desire to 

withdraw from this arena of achievement. Roberts contends 

that the high drop-out rate which appears at the age of 12-13 

years corresponds with the increaSing strength of the social 

comparison motive. Thus, according to this perspective, the 

child becomes increasingly sensitive to external standards 

and sources of information during late childhood and early 

adolescence and may be less willing to continue sport 

participation if they suspect that others perceive them as 

less capable. However, to date there is no empirical 



evidence to support this contention. Roberts' theoretical 

perspective may eventually be useful in describing some of 

the individual differences between young athletes regarding 

their motives for participation. 
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The importance of cognitive-developmental factors and 

socialization influences at various stages of growth cannot 

be underestimated as contributors to the child's perception 

of the sport environment, as well as to his or her motivation 

to engage in this achievement arena. Harter's (1978) theory 

of competence motivation attempts to specify and integrate 

the influence of intrapersonal and socialization influences 

upon the subsequent motivational orientation of the 

individual. 

Harter's (1978) Theory of Competence Motivation 

White's theory of "effectance" motivation has been revived 

and elaborated upon by Harter (1978, 1981b). Harter has 

examined the course of the "effectance" motive through the 

use of a developmental perspective. Furthermore, Harter's 

proposed model of "effectance" or "competence" motivation 

includes a consideration of the external forces which may 

enhance or attenuate the expression of intrinsically 

motivated behavior and the resulting feelings of one's 

"effectance" or "competence" in relation to the environment. 

Since Harter strongly emphasizes the powerful role which 
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self-perceptions of competence assume in influencing an 

individual's behavior, her theory has been more commonly 

labeled as "competence" motivation theory. 

19 

Harter (1978) emphasized the need to operationalize 

theoretical ideas into workable, testable constructs which 

may eventually permit the empirical validation of theoretical 

models. Harter has focused upon three domains of achievement 

in her studies of school age children which may be 

appropriate for the examination of the course of "competence" 

motivation. These domains represent the cognitive, physical, 

and social dimensions of the child's life. She has also 

included a self-esteem dimension which is independent of the 

skill domains but which taps the affective elements of the 

child's self-perceptions. It is necessary to make 

distinctions between one's self-perceptions in these three 

domains because, according to Harter, because the perception 

of competence is not a global, singular trait but is specific 

to the particular achievement context one encounters. Her 

findings indicate that by about eight years of age children 

make clear distinctions about personal abilities in these 

three competency areas (Harter, 1981b). 

Harter has proposed a model of "competence" motivation 

which is an extension and refinement of White's paradigm 

(Figure 2). Her model is more elaborate in that it includes 

a developmental perspective, particularly as it relates to 
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the influence of socialization practices upon resultant 

motivational patterns. Furthermore, in contrast to White, 

she includes a consideration of the means by which 

"competence" motivation may possibly be attenuated through 

less favorable experiences. 

Significant others play a critical role in influencing 

the direction of the child's competency motivation in 

Harter's theory. Positive reinforcement from significant 

others, and/or approval for independent mastery strivings, 

will serve to enhance the child's perceptions of personal 

competence and internal control. The approval of independent 

mastery strivings refers to support from others for the 

process of tackling a challenging activity and not merely for 

the product of successful efforts. Such initial 

reinforcement or approval of independent strivings will serve 

to decrease the child's reliance upon externally established 

goals and standards and will stimulate the internalization of 

a self-reward system and personal standards for excellence. 

Similar future tasks will, in turn, be viewed positively as a 

form of challenge, and the child will feel capable of meeting 

this challenge because of these perceptions of personal 

competence and control. 

Conversely, if the child's mastery strivings in any 

domain are met with disapproval, and/or a lack of 

reinforcement for independent efforts, the child 
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will tend to exhibit a decreased motivation toward 

"competence", the Harter model proposes. As a consequence of 

this lack of encouragement for personal mastery efforts, the 

child will manifest an increased dependence upon external 

standards and approval and demonstrate a lessened sense of 

personal competence and control. Such outcomes will serve to 

heighten anxiety in similar future situations and to further 

diminish the desire to express "competence". 

The perspective taken by Harter places considerable 

importance upon the role of parents as purveyors of 

information about the quality of the child's performance. 

Furthermore, parents serve as a vital source of feedback 

regarding the worthiness of the child's" independent mastery 

strivings. Parents who react positively to the process of 

independent mastery attempts will implicitly convey 

information to the child about the value of personal mastery 

efforts. 

A close examination of Harter's model of competence 

motivation (Figure 2) indicates that the child's innate need 

to demonstrate personal competence leads to mastery attempts 

in the cognitive, physical, or social domains of achievement. 

These efforts may lead the child to seek out situations of 

optimal challenge which, if accompanied by feelings of 

success, will greatly enhance the child's perceptions of 

personal competence and control. Conversely, if the child 
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perceives that they have failed, or if sigificant others 

convey the impression that the child's independent efforts 

are of little value, then the child's perceptions of 

competence and control will be diminished. These 

self-perceptions are crucial because they result in 

contrasting affective consequences. The child who feels 

competent and in control will experience intrinsic pleasure 

whereas the individual who perceives that they have low 

ability, or little control, in this domain will experience 

anxiety. In turn, these affective outcomes enhance or 

attenuate the future expression of intrinsically motivated 

behavior in this domain of achievement. 
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Harter's (1978) theory places considerable emphasis upon 

the role which the child's affective reactions have upon 

subsequent motivated behavior. She contends that feelings of 

efficacy result in positive affective reactions which will 

maintain or perpetuate the effectance drive (1981). This 

drive will be manifested as the child actively seeks future 

challenges in the absence of direct external encouragement. 

Harter (1981a) has constructed a scale of 

intrinsic/extrinsic motivational orientation which is 

sensitive to individual differences in levels of intrinsic 

motivation. The scale has attained adequate validity and 

reliability for use in the academic context. This measure 

was developed with the intent of determining the extent to 
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which a child's motivation for learning is determined by an 

intrinsic interest in learning and mastery rather than a 

reliance upon the teacher for guidance and extrinsic 

incentives such as grades and/or teacher approval. The 

construction of this scale yielded five separate components 

of motivational orientation. These include the preference 

for challenge versus preference for easy work; the expression 

of intellectual curiosity rather than pleasing the teacher; 

independent mastery attempts versus dependence upon the 

teacher; independent judgement versus reliance on the 

teacher's judgement; and internal performance criteria rather 

than the use of external standards. The first three 

dimensions of this orientation involve a cluster of behaviors 

pertaining to what the child prefers to do, whereas the last 

two components pertain to the means by which the child makes 

assessments of competence. 

Research (Harter 1981b) has indicated a strong 

interrelationship among children's motivational orientation, 

perceptions of competence and control, and actual competence. 

Children who display high levels of intrinsic motivation have 

perceptions of personal competence and control and score at a 

high level on achievement tasks. Children who exhibit a more 

extrinsic motivational orientation do not see themselves as 

competent or in control and do not score well on standardized 

measures of achievement. This finding is consistent with 
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