
Coach Self-Report Form 

Complete this form as soon as possible ~fter a 
practice or game. Think a?out .what. you ~ld, but 
also about the kinds of sItuatiOns ill whiCh the 
actions occurred and the kinds of athletes who 
were involved. 

1. When athletes made good plays, approxi
mately what percent of the time did you 
respond with REINFORCEMENT? % 

2. When athletes gave good effort (regar~less 
of the outcome), what percent of the time 
did you respond with REINFORCEMENT? 

--_% 
3. About how many times did you reinforce 

athletes for displaying good sportsmanship, 
supporting teammates, and complying with 
team rules? __ _ 

4. When athletes made mistakes, approxi
mately what percent of the time did you 
respond with: 

A. Encouragement only % 

B. Corrective instruction given in an 
encouraging manner ___ % 

(Sum of A and B should not exceed 100%) 

5. When'mistakes were made, did you stress 
the importance of learning from them? 
__ Yes __ No . 

6. Did you emphasize the importance of hav
ing fun while practicing or competing? 
__ Yes __ No 

7. Did you tell your athletes that doing their 
best is all you expect of them? 
__ Yes __ No 

8. Did you communicate that winning is. . 
important, but working to improve skIlls IS 
even more important? __ Yes __ No 

9. Did you do or say anything to help your 
athletes apply what they learned today :0 
other parts of their life (for example, dOl?g 
the right things in school, family, or sOClal 
life)? __ Yes __ No 

10. Something to think about: Is there any
thing you might do differently if you had 
a chance to coach this practice or game 
again? 

This form was excerpted from the manual that is given to MAC 
workshop participants (Smoll & Smith, 2008). 

CHAPTER 

Gender and Cultural Considerations 

Diane L. Gill, Ph.D., University of North Carolina at 
Greensboro 

Cindra S. Kamphoff, Ph.D., Minnesota State University, 
Mankato 

How many goodly creatures are there here! How beauteous mankind is! 0 brave new world that has such 
people in it! 

One size does NOT fit all! 

Both our larger world and our sport world do 
indeed include a wondrous diversity of people. 
Just as clearly-one size does NOT fit all
whether we are considering clothing, policies, 
institutions or applied sport psychology. Gender 
and cultural diversity issues are real and pow
erful, and as the quotes suggest, diversity may 
well constrain behavior and opportunity. As 
applied sport psychologists, whether in teaching, 
research or consulting with athletes, it is impera
tive that we recognize the possibilities and con
straints of cultural diversity and keep reminding 
ourselves that one size does not fit all. Attention 
to gender and cultural diversity is vital to our 
scholarship, and cultural competence is essential 
to professional practice. We hope the inclusion 
of this chapter will encourage more scholarship 

-From William Shakespeare's The Tempest, V, 1, 182 

on diversity issues and greater emphasis on cul
tural competencies in professional practice. 

Overview and Framework 

This chapter begins with a guiding multicul
tural framework, examines gender and cultural 
diversity in sport, and then focuses on applied 
sport psychology research and professional prac
tice (for more detail on related research, see 
Gill, 2007). Throughout the chapter we include 
examples and quotes, as well as suggestions for 
promoting cultural competence in applied sport 
psychology. We interpret sport broadly, includ
ing all levels and forms of sport, and we inten
tionally advocate sport for all. That is, applied 
sport psychology can best address gender and 
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418 Chapter 19 Gender and Cultural Considerations 

cultural diversity by promoting safe, inclusive 
physical activity and by highlighting cultural 
competence in professional practice. 

Multicultural Psychology 

Although gender and cultural diversity are sel
dom central themes in applied sport psychology, 
the larger field of psychology, and particularly 
the American Psychological Association (APA) , 
has developed a scholarly base and professional 
resources on multicultural psychology. The 
continuing work in gender psychology and the 
rapidly growing multicultural psychology schol
arship provide a framework for this chapter, 
help clarify terminology, and provide guidelines 
for professional practice. First, we will adopt an 
encompaSSing definition of culture and multi
cultural psychology, and then clarify the rele
vant terminology using the APA's guidelines and 
publications. 

In one representative current text, multicul
tural psychology is defined as the "systematic study 
of behavior, cognition, and affect in many cultures II 
(Mio, Barker-Hackett, & Tumambing, 2006, p. 3). 
Culture, however, is complex and not easily defined. 
As Mio et al. note, narrow definitions emphasize 
ethnicity, but a broader definition refers to shared 
values, beliefs, and practices of an identifiable group 
of people. Thus, culture includes race/ethnicity, 
language, spirituality, sexuality, and of particular 
relevance here, physicality (physical abilities and 
characteristics). 

This chapter draws from that expanding 
multicultural psychology scholarship along with 
the feminist and cultural sport studies literatures. 
These sources converge on the following com
mon themes that form the guiding framework 
for this chapter: 

Multiple, intersecting cultural identi
ties. We all have gender, race/ethnicity 
and multiple cultural identities, with the 
mix varying across individuals, time, and 
contexts. 

Power relations. Gender and culture rela
tions involve power and privilege. Who 
makes the rules? Who is left out? 

Action and advocacy. Multicultural 
perspectives demand action for social 
justice. 

Culturally competent applied sport psychology 
professionals develop their own multicultural 
competencies and also advocate sport for all. 

Gender and Multiple Identities 

The APA and psychology in general have ad
dressed gender issues in both research and prac
tice for some time. More recently, recognizing 
the diversity among women, and noting that dis
parities still persist despite trelilendous gains for 
women in many areas, the APA (2007) developed 
and approved Guidelines for Psychological Prac
tice with Girls and Women. Specifically, these 
guidelines "will enhance gender- and culture
sensitive psychological practice with women and 
girls from all social classes, ethnic and racial 
groups, sexual orientations, and ability/disability 
statuses in the United States II (APA, 2007, p. 950). 
These guidelines draw from similar APA guide
lines related to lesbian, gay, and bisexual clients 
(APA, 2000), older adults (APA, 2004), and mul
ticultural education, research, practice, and orga
nizational change (APA, 2003). 

These guidelines (APA, 2007) clearly take a 
multicultural perspective and also include defi
nitions that are relevant to this chapter. First, 
the guidelines clarify the distinction between 
sex and gender, with sex referring to biological 
aspects of being male or female, and gender refer
ring to psychological, social, and cultural expe
riences and characteristics associated with being 
male or female. Rather than defining culture, 
the guidelines define the broader term, social 
identities as encompaSSing personal and group 
definitions embedded in social groups and sta
tuses including gender, race, ability level, cul
ture, ethnicity, geographic location, intellectual 
ability, sexual orientation, gender identity, class, 
age, body size, religious affiliation, acculturation 
status, socioeconomic status, and other sociode
mographic variables. The guidelines explicitly 
note the complex and dynamic interactions of 
identities. 

Exercise 1: Identify Your Own Multiple 
Identities 

List as many as you can of your own social 
identities (gender, race/ethnicity, social class, 
sexuality, spirituality/religion, phYSicality, etc.). You 
should have a long list. Try to mark three identities 
that are especially salient or influential for you 
(that won't be easy, as different identities are more 
or less salient in different Situations). In what 
ways do you experience power and privilege? Now, 
se~ect a profession in which you might be working 
WIth sport participants such as sport psychology 
consultant, athletic trainer, coach, or fitn ess 
~eade: .. Ho.w will your own multiple, intersecting 
Identities Impact your work and interactions with 
participants? 

. The . AP~ .(20~7) guidelines define oppres
sIOn as dIscnmmatlOn against and/or systematic 
?enia.l ?f resources to members of groups who are 
IdentIfIed as di.f~erent, inferior, or less deserving 
tha~ o:her.s. PnvIlege refers to social status, power 
or mstitutlOnalized advantage gained by virtue 
~f valued social identities. The APA (2007) guide
lInes clearly recognize connections and interac
tions of multiple identities and power relations 
and they emphasize social justice and advo~ 
cacy !n the specific guidelines for psychological 
practICe. 

. B~ adopting the approach of the APA (2007) 
gUIdelmes, and the multicultural framework 
of this chapter, applied sport psychology can 
advance our understanding of gender and cul
~ural diversity, and promote cultural competence 
III professional practice-but that's no easy task. 
Sport psychology is explicitly context depen
dent, a~d sport culture is unique in many ways. 
As multICultural psychologists advocate, applied 
spor~ psychologists must pay attention to power 
relatIOns and social context in sport, but they 
also must retain concern for the individual. The 
combined focus on the individual and cultural 
relations is the essence of cultural competence in 
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applied sport psychology-and p . . 
. romotmg mclu Sive and empowering sport for all. -

The Cultural Context Of Sport 

Before examining the scholarship on ge d 
1 1 · . n er and 

cu tura dIverSIty, consider the cultural 
of s t S ·f· 1 context . por. peCl ICa ly consider gender and cult 
m the following exercise. ure 

~xercise 2: Gender and Culture Influence 
III Sport 

Chris, the most talented 12-year old Soccer 
player on the team, often loses focus and has 
angry outbursts on the field. The coach wants to 
he~p Chris develop emotional control and game 
skIlls and asks your advice. Before moving into a 
psychological skills training program, consider how 
gender and culture might affect Chris, the coach, 
a~d your advice. Specifically, would you expect 
dIfferent behaviors or reactions from Christine 
and Christopher? Do you think others (parents, 
teammates) would react the same way to both of 
them? What if Chris 's parents were immigrants 
from a non-Western culture? What if Chris were 
not so talented? 

Gender and culture are embedded in sport. 
If you try to be nonsexist or nonracist and treat 
everyone the same, you will have difficulty. 
Moreover, power and privilege are involved. 
try~ng t~ treat everyone the same may well d~ 
a dIsserVICe to participants. Our world is shaped 
~y gender and culture. Gender influence is par
ticularly powerful in sport, with some unique 
features . 

Sport participants are diverse, but not as di
verse as the broader population. Until the 1970s 
athlete meant male athlete, and those male ath~ 
letes were not very culturally diverse. Elite sport 
programs clearly reflect gender and cultural 
restrictions. 
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426 Chapter 1 9 Gender and Cultural Considerations 

reports from the National Gay and Lesbian 
Task Force Policy Institute (Rankin, 2003) and 
Human Rights Watch (2001) suggest that orga
nized sport is a particularly hostile environ
ment for LGB youth. In one of the few empirical 
studies, Morrow and Gill (2003) reported that 
both physical education teachers and students 
witnessed high levels of homophobic and hetero
sexist behaviors in public schools, but teachers 
failed to confront those behaviors. Gill, Morrow, 
Collins, Lucey, and Schultz (2006) examined 
attitudes toward racial/ethnic minorities, older 
adults and persons with disabilities, as well as 
perceptions of sexual minorities, and found that 
attitudes of our preprofessional students were 
markedly more negative for both gay men and 
lesbians than for other minority groups, with 
males especially negative toward gay men. 

Sexual Harassment 
Considerable research (e.g., Koss, 1990) demon
strates the prevalence of sexual harassment, in all 
types of settings but the sport psychology litera
ture, which is silent on this topic. Lenskyj (1992) 
linked sexual harassment to power relations and 
ideology of male sports, noting unique concerns 
for female athletes. At the 2001 International Soci
ety of Sport Psychology Congress, Kari Fasting 
of Norway and Celia Brackenridge of the United 
Kingdom (2001) organized a symposium on 
related issues. Those reports indicate that the sport 
climate fosters sexual harassment and abuse; that 
young, elite female athletes are particularly vulner
able; that neither athletes nor coaches have edu
cation or training about the issues; and that both 
research and professional development are needed 
in sport and exercise psychology to address the is
sues (Brackenridge, 1997; Bringer, Brackenridge, & 
Johnston, 2001; Kirby & Wintrup, 2001; Leahy, 
Pretty, & Tenenbaum, 2001; Volkwein, 2001). 

Sport psychology professionals who are 
aware of gender and cultural dynamics might 
be quicker to recognize sexual harassment and 
help athletes deal with the situation; similarly, 
coaches and others who have this awareness 
might be less likely to sexually prey on their 
voun!! athletes. Both females and males must be 

aware of issues, and administrators can support 
educational efforts. 

Gender and sexuality are particularly salient 
in the ever-changing cultural context of sport. 
Race/ethnicity is just as important, but has 
received far less attention in the sport psychol
ogy literature. 

Race, Ethnicity, and Social Class 

Race/ethnicity is just as salient as gender and 
sexuality in the ever-changing cultural context 
of sport, but it has received far less attention in 
the sport psychology literature. As noted earlier, 
Ram, Starek, and Johnson (2004) confirmed that 
the striking void in sport psychology research on 
race and ethnicity persists despite the increased 
multicultural diversity in society and in sport. 
Research on social class is even more limited, 
and thus, this section focuses on race/ethnicity, 
and largely comes from psychology and sport 
studies. 

The psychology scholarship on race/ ethnicity 
is growing and beginning to take a multicultural 
perspective. Much of that work addresses health 

,disparities, which are well documented (USD
HHS, 2003) and relevant for sport psychology. 
Contrada et a1. (2000) summarized research indi
cating that racial/ethnic minorities face stress 
based on discrimination, stereotypes, and con
formity pressures and that th,ese stresses affect 
health and well-being. As Yali and Revenson 
(2004) suggest, with the changing population 
demographics, socioeconomic disparities are 
likely to have an even greater impact on health 
and mental health in the near future . Given that 
physical activity is a key health behavior, sport 
psychology professionals who are aware of health 
disparities research are in better position to pro
vide guidance on promoting physical activity for 
health and well-being. 

Steele's (1997; Steele, Spencer, & Aronson, 
2002) extensive research on gender and racial/ 
ethnic stereotypes and stereotype threat-the influ
ence of negative stereotypes on performance
indicates that stereotypes affect all of us. That 
research, largely in academic settings, indicates 

th.at t?e most devastating effects are on those 
mmont~ group members who have abilities and 
are motIvated to succeed. On the positive side 
Steel:'s re~earch also suggests that even simpl~ 
mampulatIons that take away the stereotype 
threat (e.g., telling students the test is not related 
to race or gender) can help. Beilock and McCon
r:ell (2004) reviewed the related sport psychology 
lIterature, concluding that negative stereotypes 
are common in sport and lead to performance 
decrements. 

. The p~evale~ce of negative stereotypes for 
raCIal(ethmc mmorities, particularly African 
Amencan athletes, is well-documented. The ste
reotypes are clearly illustrated in a section from a 
commentary by Ruth Hall (2001) that includes a 
quote by Isiah Thomas: 

We aren't recognized for using intelligence in our 
game. ~e're not thinkers, we're doers. As basketball 
great ISlah Thomas stated, "It's like I came dribbling 
out ?f"!y mother's womb" (Berkow, 1987). The 
reahtr. IS that ~e excel because we package our intel
lect With our skill. (Hall, 2001, p . 387). 

Research confirms the prevalence of those ste
reo~es. Devine and Baker (1991) found "unin
tellIgent" and "ostentatious" associated with 
the category "black athlete," and Krueger (1996) 
foun~ that both black and white participants 
per~eIved black men to be more athletic than 
~h~t~ men. Stone, Perry, and Darley (1997) had 
mdIvIduals listen to a college basketball game 
and f?und that black players were rated more 
athl.etIC whereas white players were perceived as 
havmg more basketball intelligence. Stone and 
collea~es (1999) later confirmed stereotype 
threat m a study in which black participants did 
wo~se when told a test was of sports intelligence 
whIle white participants performed worse whe~ 
told the test was of natural ability. 

As Beilock and McConnell concluded we 
know. less ab~ut stereotype threat in ph;sical 
?omams than m cognitive areas, and clearly this 
IS a relevant issue for sport psychology. Beilock 
and McConnell also pOinted out that people 
ar~ members of multiple groups, and how they 
thmk about their group membership is criti
cal. Ruth Hall, who is particularly eloquent on 
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intersections of gend 
ad ' er, race and class in sport 
n e~erCIse, began a diSCUSsion of women of 

color m sport (Hall 2001) w'th 
. "Sh ' 1 a commentary 
Sm e Got Game: A Celebration of Women's 
ports" that claimed. 

Ra~e and ge~der are firecrackers that ignite America 's 
social conSCience, rattle the caues that b ' d 
h ~ ' In us--cages 

t at block our passage to equality. It's a double 
wharymy for African American female athletes since 
we aren 't the dominant norm-we're not wh't R 

d . I I e. ace 
an ~aC/sm oom large and throw a level playing field 
Off kilter. 

Many of us don 't fit the Anglo mold. We stretch 
the p.arameters of gender roles by our presence, our 
phYSical appearance, and sometimes unorthodox 
style .. W e aren't "feminine" they say. COmmentators 
descnbe figure skaters Debbie Thomas and Surya 
BO~~/~ and the tennis star Venus Williams as "ath
I~tic muscular" meaning not feminine. We create 
dissonance with our skin color, body type, and facial 
features. We are the other . .. . (Hall 2001 
p. 386-387) , , 

Physicality and Cultural Diversity 

Sport ~S~C!lOlogy profeSSionals deal with physi
cal actIv~tI~S, and thus, phYSical abilities and 
cha:act:ns.tIC~ are prominent. Moreover, Oppor
tU~l1ty IS lI~rute~ by physical abilities, physical 
skIlls, phySICal SIze, physical fitness, and physi
cal ~pp~aranc.e-collectively referred to here as 
physlcalzty. ElIte sport implies phYSically elite 
performers. Persons with disabilities certainly 
are .among the "left-outs" in sport and exercise 
settI~gs, and the increasing public attention on 
Ob~SIty has created a negative culture for over
weIght an? obese persons. Indeed, exclusion 
on the baSIS of physicality is nearly universal in 
sport ar:d exerCise, and this exclusion is a public 
h~alth Iss~e. Rimmer (2005) notes that people 
~Ith . phySICal disabilities are among the most 
mactIve segments of the population; he further 
arg.ues that ~a~her ~har: p~ysical barriers, organi
zatIOnal polICIes, dIscnmmation, and social atti
tudes are the real barriers. 

A~ part of a larger study on sexual prejudice, 
we (G.Ill, Morro,:, Collins, Lucey, & Schultz, 2005) 
exammed the clImate for minority groups (racial 
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428 Chapter 19 Gender and Cultural Considerations 

and ethnic minorities; gay, lesbian, and bisexual 
people; older adults; and people with disabilities) 
in organized sport, exercise settings, and recre
ational settings. Notably, they found the climate 
most exclusionary for those with disabilities. Tes
timony from those who have faced discrimina
tion because of physicality speaks clearly. Pain 
and Wiles (2006) conducted in-depth interviews 
with obese and disabled individuals, and their 
participants clearly cited barriers and challenges 
in their daily lives. For example, consider these 
quotes from three of the participants: 

I am frightened to go back about this wheelchair 
because they're always going on about my weight. 

They think that because you are in a wheelchair you 
haven't got a brain. 

I have got to say that actually every time you go out
side your front door, life'S really difficult . ... Barriers 
all the way along, really. 

(each of these quotes is from an obese and dis
abled person, Pain & Wiles, 2006, p. 4) 

Considerable research within the adapted 
physical education and therapeutic recreation 
areas confirms such testimony, and the schol
arly and professional literatures in those areas 
emphasize inclusion in all ways. Notably much 
of the work on inclusion in physical education 
and activity settings has moved away from the 
medical model, which assumes disability is a bio
logical condition calling for treatment or inter
vention, to a social model more in line with a 
multicultural framework (e.g., An & Hodge, 2008; 
Block & Obrusnikova, 2007; Tripp & Rizzo, 2006). 
Research and professional resources focus on so
cial conditions, context, and social-psychological 
factors such as support, perceptions, and social 
interactions. Block and Obrusnikova's (2007) 
review suggests that inclusion has positive ben
efits for students with disabilities and their peers, 
but the evidence is less convincing for teacher 
awareness programs. As with other cultural 
diversity issues, we have far to go to identify best 
practices and resources for professionals. 

Physicality is particularly relevant to applied 
sport psychology. Physical skill, strength, 
~~rl f1tnp~~ <Iff' kev sources of restrictions and 

stereotyping. Physical appearance influences 
outcomes in subjectively judged sports such as 
gymnastics-and perhaps in some that are not 
so subjectively judged. Physical size, particularly 
obesity, is a clear source of social stigma and 
oppression, and a particular concern in physical 
activity and health promotion. 

A recent report released by the U.S. Bureau 
or Labor Statistics (Lempert, 2007; available at 
http://www.bls.gov/ore) documented an increase 
in the "wage penalty" for obese and overweight 
persons, a trend that was most pronounced for 
white women. That is, the difference in wages 
for obese individuals and their thinner coun
terparts has increased from 1981 to 2000, dem
onstrating increasing antifat bias. In a review, 
Puhl and Brownell (2001) documented clear and 
consistent stigmatization of obese individuals in 
employment, education, and health care. 

Sport and physical activity professionals are 
just as likely as others to hold negative stereo
types and biases. Greenleaf and Weiller (2005) 
found that physical education teachers held 
moderate antifat bias and strong personal weight 
control beliefs (obese individuals are responsible 
for their obesity). Similarly, Chambliss, Finley, 
and Blair (2004) found a strong antifat bias with 
implicit measures among exercise science stu
dents (see Exercise 7 to test your own impliCit 
attitudes). As they concluded, antifat bias and 
weight discrimination among professionals have 
important implications for health promotion. 
Research confirms that obese individuals are 
targets for teasing, are more likely to engage in 
unhealthy eating behaviors, and are less likely to 
engage in physical activity (Faith, Leone, Ayers, 
Heo, & Pietrobelli, 2002; Puhl & Wharton, 2007; 
Storch, Milsom, DeBranganza, Lewin, Geffken, & 
Silverstein, 2007). 

Exercise 7: Test your Implicit Biases 

Go to the Project Implicit Web site at Harvard 
University (https://implicit.harvard.edu/implicit/) 
and take the IA T on weight demonstration test to 
assess your own implicit attitudes about obesity. 

Most likely you w'll fi d h 
. I n t at you have some impliCit 

bias. Impli:it ~ias does not necessarily suggest that 
you are p~eludlced, but it does indicate the power of 
the negative stereotypes and associations that are so 
prevalent that we don't recognize them. Th' k b 
tho . l" In a out 

se Imp IC/t assumptions and cultural biases that 
may. affect your behaviors and interactions in sport 
S~eC/fically, how might you counter that implicit . 
bias to make a youth sport program more welcoming 
fo~ YOU:h Who ~re overweight or not phYSically 
s~llled. Check Information on the Project Implicit 
site and Puhl and Wharton'S (2007) rti I F, 
ideas. ace ,or 

Cultural Competence in Sport 
Psychology 

C.ultu~al c?mpetence takes gender and cultural 
dIverSIty duectly into profeSSional practice. Cul
tura!l~ competent profeSSionals act to em ower 
partiCIpants, challenge restrictions and advP t 
for s . I ' . ,oca e 

oCIa. JUstICe. Indeed, cultural competence is 
~ profeSSIOnal competency required in psychol

gy and many health profeSSions, and a lied 
spo~t psychology might well follow that le~~ I 
~ w~dely cited report, the Joint Commission' o~ 

ea th Education and Promotion Terminolo 
(2??2) desC~ibe? cultural competence as: "tre 
abIlIty of an mdividual to understand and 
values att't db' respect 

, I U es, elIefs, and mores that differ 
across ~ultures, and to consider and res ond 
~ppropnat~ly to these differences in Plan~ing 
Implementmg and evaluating health educatio~ 
a.nd promotion programs and interventions" By 
s~m~}y c~anging "health education and pr~mo-
tIOn to sport psychology" we h . 
Our field. ,ave a gUIde for 

Psycho.logy actively promotes multicultural 
competenCIes, providing a model for sort 
~SYChOIO?y. As Mio, Barker-Hackett, ~nd 
t umambmg (2006) diSCUSS, multicultural compe
i~~c.e.;ef~rs to the ability to work effectively with 
. IVI ua s Who are of a different culture. Mul

ticultural competencies include three general 
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areas: (1) awareness of one's ow 
ues and biases, (2) underst d' n cultural val
worldviews and (3) deve'lan mg of the client's 

. ' opment of I 
appropnate intervention strategies. cu turally 

Exercise 8: Becoming Aware of Y 
Own WorIdview OUr 

,. 

~ecoming aware of your Own limited worldviews 
IS the. first step to becoming culturally competent. 
ConSider your ~wn perceptions and stereotypes 
~b~ut one speCific marginalized group (e.g., women 
~Ians, gay athletes). Be sure to check for impliCit ' 

biases. For each perception or stereotype consider 
(a~ why do you believe this? And, (b) how might 
thiS perception influence a client-consultant 
relationship and/or one's research? 

The A . 
(APA) h menc~n Psychological ASSOCiation 

as recogmzed the key role of multicul
tural competencies in fulf'll' . . I mg psychology's 
mI~sIO.n t? promote health and well-being and 
SOCIal JUstICe. Sport psychology can move toward 
the goal of sport for the health and well-be in of 
all by follOwing these APA (2003) M It' I g 
GUidelines: u ICU tural 

Guideli~e 1: Psychologists are encouraged to 
recogmze that, as cultural beings the rna 
hold attit~des and beliefs that ca~ de;i- y 
~entally mfluence their perceptions of and 
mteractIons ~ith indiViduals who are ethni
cally and raCIally different from themsel ves. 
Guideli~e 2: Psychologists are encouraged to 
reco?~ll~e the importance of multicultural 
senSItIVIty and responsiveness, knowledge, 
an~ und~rstanding about ethnically and 
raCIally dIfferent individuals. 

Guideline 3: As educators, psychologists are 
enco~raged to employ the constructs of 
mu.ltICulturalism and diversity in psycho
logICal education. 

GU~deline 4: Culturally sensitive psycho
logIcal researchers are encouraged to 
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recognize the importance of conducting 
culturally centered and ethical psycho
logical research among persons from 
ethnic, linguistic, and racial minority 
backgrounds. 
Guideline 5: Psychologists strive to apply 
culturally appropriate skills in clinical and 
other applied psychological practices. 

Guideline 6: Psychologists are encouraged 
to use organizational change processes to 
support culturally informed organizational 
(policy) development and practices. 

Not only does the APA provide multicultural 
guidelines, but APA Division 47 (Exercise and 
Sport Psychology) has adopted its own Affirma
tion of Diversity, which states as follows: 

Division 47 of the American Psychological Asso
ciation strongly endorses the position of the APA 
respecting the fundamental rights, dignity, and worth 
of all people. Psychologists have an ethical respon
sibility to be aware of cultural, individual, and role 
differences, including those relating to age, gender, 
race, ethnicity, national origin, religion, sexual ori
entation, language, and socioeconomic status. The 
Division opposes participation in discrimination 
based on any of these factors, or the condoning of 
such discrimination. (Heyman, 1993; in APA-47 

newsletter) 

Also, the AASP Ethical Guidelines, Principle 
D (Respect for People's Rights and Dignity) clearly 
call for cultural competence within applied sport 
psychology in stating" AASP members are aware 
of cultural, individual, and role differences, 
including those due to age, gender, race, ethnic
ity, national origin, religion, sexual orientation, 
disability, language, and socioeconomic status. 
AASP members try to eliminate the effect on 
their work of biases based on those factors, and 
they do not knowingly participate in or condone 
unfair discriminatory practices" (AASP, 2006; 
available at: http://appliedsportpsych.org). 

William Parham (200S), a leader in APA's 
multicultural efforts as well as an active sport 
psychology profeSSional, provides a nice over
view of psychology'S legacy with race, ethnic
itv. and culture. He then offers useful guidelines 

based on his professional practice, including the 
following three guiding premises: 

Context is everything. First, context is key 
when providing consultation services to 
diverse athletes. When working with diverse 
individuals (and all sport psychology pro
fessionals work with diverse individuals) 
history, economics, family, and social con
text are all relevant. 

Culture, race, and ethnicity as separate indexes 
do little to inform us. Parham reminds us that 
cultural groups are not homogenous, and 
every individual has a unique mix of cul
tural identities. 

Using paradigms reflecting differing worldviews. 
People from culturally diverse 
backgrounds may have developed sources 
of resiliency and strength in dealing with 
power relations. The typical U.S. world
view emphasizes independence, competi
tiveness, and individual striving. Emphasis 
on connectedness rather than separation, 
deference to higher power, mind-body 
interrelatedness rather than control, 
and a sense of "spirit-driven energy" 
may be more prominent in another'S 
worldview. . 

Hazel Markus and colleagues (Markus, 
Uchida, Omoregie, Townsend, & Kitayma, 2006) 
provided evidence for diverse worldviews with 
their study of Japanese and American explana
tions of Olympic performances. They found that 
in Japanese contexts, agency (and performance) 
is construed as jointly due to athletes' personal 
attributes, background and social-emotional 
experience. In American contexts, agency is con
strued as disjoint, separate from background or 
social-emotional experience; performance is pri
marily due to personal characteristics. They fur
ther note that these differing explanations are 
reflected and fostered in the culture, particularly 
television reports. As Markus et al. (2006) sug
gest, we may all "go for the gold" but we go for it 
in different ways, and we value gold in different 
ways. We all live, act, and engage in sport within 

a cultu~al context, and that context affects our 
perceptlOns and interpretations (our worldview) 
as well as our performance. 

Exercise 9: Working with Diverse Clients 

Assume that you are a professional sport 
ps:,chology consultant. You begin working with a 
clIent from a culture about which you have limited 
knowledge (e.g., an Australian indigenous athlete 
a Muslim athlete, an athlete from China). What' 
could you do to increase your understanding and 
work more effectively with this client? List three 
ways you can learn more about the athlete's culture 
and enhance your cultural competence. Why or 
when might you need to refer this client based on 
differing cultures? 

Cultural Competence for Sport 
and Physical Activity Professionals 

Cultural compet:nce is integral to quality pro
grams and effective practice, not only for sport 
psycho~ogy but for all sport and physical activity 
professI~nals. Sport psychology specialists can 
pla~ an Important role in helping all sport pro
fesslOnals develop multicultural competencies. 
. As p~rt of a project to develop more inclu

SIve phySICal activity programs, we (Gill, Jamie
son, & Kamphoff, 200S) first collected survey 
and focus group data from professionals and 
adolescent girls in ?hysical activity settings. Both 
groups. rated the ch~at~ as inclusive, particularly 
fO.r raCIal ~nd ethnIC mmority youth; but youth 
WIt~ phySICal or mental disabilities and gay or 
lesbIan youth were most often excluded. Focus 
group responses from adolescent girls, how
~ver, sug?ested t~at programs cater to boys and 
h~ . phySICally skIlled. Professionals rated their 

abIhty to deal with students of other cultural 
backgr~)Unds as good, but they seldom took any 
~ro~ctive steps to promote inclusion. Our pre
hmI?~ry results suggest that professionals and 
partiCIpants see the need for cultural competence 
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resources and programs but the work h 
begun. ' as barely 

. . In our project, we provided a working d f 
nItlOn and resources on cultural compete e 1-

the professionals. We drew from several s nee to 
all of whi h . OUrces c VIew cultural competence as a d ' 
opme?tal process. Specifically Cross Ba: vel-
DennIS, and Isaacs (1999) desc:ibe a c~nti ron, 
of cultural nuum _ competence moving from the lowest 
level of cultural destructiveness to the highest 
level of cultural proficiency: 

Cultu~~l destructiveness-characterized 
by pohCIes, actions, and beliefs that are 
damaging to cultures. 

Cultural incapacity-not intending to 
be culturally destructive, but lack ability 
to resp?n~ eff~~tively to diverse people 
(e.g., bIas 10 hmng practices lowered 
expectations). ' 

Cul~ral blindn ess- philosophy of being 
unbIased and that all people are the same 
(e.g., encouraging assimilation blaming 
individuals for not "fitting in"). 

Cultural precomp etence-desire but no 
clear plan to achieve cultural competence. 

Cultu~~l competence-respect and 
recog?ItIOn for diversity, genuine under
sta?~mg of cultural differences (e.g., seek 
tram 109 and knowledge to prevent biases 
fr.om affecting work, collaboration with 
dIverse ~ommunities, willingness to make 
ad.aptatlOns, continued training, and com
mItment to work effectively with diverse 
groups). 

C~ltural proficiency- culture held in 
~llgh esteem and it is understood to be an 
~ntegral part of who we are (e.g., conduct-
109 :ese~rch to add to knowledge base, dis
semI.natmg information on proven practices 
a~d mterventions, engage in advocacy with 
dIverse groups that support the culturally 
competent system). 

.. Cross, et al. (1999) also describe several con
ditlOns that help individuals and agenCies move 
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I this continuum: (1) diversity is valued, (2) 
a ong d d acknowledged, 
cultural biases are under~too an f the dynam-
(3) an unbiased consclOus~ess 0 devel
. when cultures interact IS sought, (4) 
~c;ment of cultural knowl~dge occu~~~n~ t~~ 
the ability to adapt is cultIVated. Alt g _ 

h . ·s on health services rather than psy 
emp aSI\~e Cross et a1. (1999) model and APA 

~~l~~~itural guidelines refle~t sim~la~a~~:~~~~ 
That is professionals recogmze an I their 

'. t" ally seek to deve op tural diversIty, con InU d skills translate 
multicultural knowledge an . ' extend 
those Understandings into practICe, and . 

t" g orgamzatheir efforts to advocacy ?y ~romo In 
tional change and social JustIce. 

Exercise 10: Consider Your Own Cultural 
Competence 

How culturally, competent are you? Review the six d 
. ts on the continuum of cultural competence an 

pam .bl plied sport think about your current or POSSI e ap . 
s chology activities. Are you culturally pro~~I.ent 

~r~ompetent? How so? Are any ~f ~ou: activities 
lturally destructive or incapaCitating. Wher~ 

cu fit on thiS does your school, agency, or program I I 
continuum? How could you move "up" the :u tura 
competence continuum? List two specific thmgs you 
could do. 

The health professions are far ahead .o~ 
ort psychology in recognizing the essentIa 

sPI f multicultural competenCies. For exam
ro e 0 (2006) found I Lu uis Perez and Young 
fh:t mdst health ~ducation progra~s address 
cultural competence in their curncula. You 

. lt with health education colleagues 
mIght consu . ht use in your 
for ideas and resources you mIg I 

rt s chology practice. For examp e, 
own ~f~t ch!ck the following online resources 
you g p the cultural competence 
to help you move u Ie the Office of Minor
continuum. For examp , . and 
. Health Web site includes termInology 

:Eo~~:to~~' ,~:~~;,g f~~It~~~:~~7'~~~;:;~~~~ 
has a wealth of resources re ate. .0 ~~;e~~ing and assessing cultural and lingUIstIC 

competence. 

National Center for Cultural 
Competence (http://www.georget~wn I 
edu/research/gucdc/nccc/) The NatlOna 

Center for Cultural Competence at th~ 
Georgetown University Center for ChIld 
and Human Development offers man~ . 
online resources on cultural and lingUIstIC 
competence. 

Anti-Defamation League (http://www. 
dl ) ADL's A World Of Difference InstI-

.a .org f d· .ty and tute is the leading provider 0 IveISl 
antibias training and resources. 

Office of Minority Health (U.S. Dept. of 
Health and Human Services) .(htt~ : / /www 
omhrc.gov/) The office of MInor~t~ ~e~lth 
. rovides information on various InItIatIves, 
p health statistics, and resources programs, U ·t d 
relevant to minority health in the m e 
States. It includes a section on cultural 
competency. 

B of Health Professions (Diver
ureau /d. ersity/ sity link) (http://~h~r.hrsa.gov IV 

default.htm) This SIte IS sponsored 
b the U.S. Department of Healt~ and 
riuman Services aimed at professlOnal 
training programs for underrepresented 
groups. 

Diane L. Gill and Cindra S. Kamphoff 433 

Summary 

Gender and cultural diversity characterize Sport and influence all sport participants. Cultur
ally competent applied Sport psychology profesSionals cannot simply treat everyone the same. 
However, we cannot go to the other extreme and assume that males and females are dichoto
mous oppOSites and treat all males one way and all females another way. Gender and culture 
are dynamic social influences best understOOd Within a multicultural framework that recog
nizes multiple, intersecting identities, power relations, aI).d the need for social action. Sport 
psychology has barely begun to address multicultural issues in research and professional prac
tice. To date most scholarship focuses on gender issues, with few truly multicultural frame
works. Multicultural perspectives and cultural competence are espeCially needed for sport 
psychology in the real world. To advance Sport psychology research and profeSSional practice, 
we must develop Our multicultural competenCies, expand Our reach to the marginalized Ifleftouts" and promote Sport for all. 

StUdy Questions 

1. Identify and briefly explain the three themes in the multicultural framework for this chapter. 

2. Describe the impact of Title IX on girls' and women's participation in athletics and in 
coaching and administration pOSitions. 

3. Explain the terms invisible whiteness and white privilege. Give two specific examples to 
demonstrate white privilege in sport. 

4. Define the terms sexual prejudice, heterosexism, and homophobia, and explain how 
sexual prejudice might affect Sport participants. 

5. Define stereotype threat and explain how stereotype threat might operate in Sport. 

6. Describe the research on stereotypes and biases related to obeSity, and explain how 
such bias might affect participants and profeSSionals in physical activity programs. 

7. Define cultural competence and identify the three general areas of multicultural competenCies. 

8. Identify the steps or levels on the cultural competence continuum. Give two specific 
things a Sport psychology profeSSional could do to move up to a higher level of 
cultural competence. Describe how sport psychology profeSSionals might promote 
organizational change and social justice in Sport. 
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